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“The more I learn about the world in which I live, the closer I grow to God.”

Behaviour Policy

Author: Executive Headteacher 
Date of Policy: Spring 2026
Review Cycle: Annual
Next Review: Autumn 2026 
 
1. Mission, Values and Ethos 

This policy is informed by DfE guidance on Behaviour in Schools, Searching, Screening and Confiscation, Use of Reasonable Force, and Suspensions and Exclusions. 

At St Albert the Great Catholic Primary School, we believe that positive behaviour grows from strong relationships, clear expectations and a culture rooted in dignity, compassion and perseverance. Our approach to behaviour reflects our Catholic ethos and our commitment to helping every child flourish academically, socially and spiritually. 
We believe that: 

· Behaviour is communication. 
· Children learn best in environments that are calm, predictable and caring. 
· Adults set the culture through consistency, warmth and fairness. 
· When mistakes are made, children should be supported to reflect, repair and restore. 

Our school values guide all behaviour expectations: 

Dignity | Compassion | Perseverance
 
2. Shared Commitment 

The school will: 
· Create a safe, inclusive and welcoming environment for all pupils and adults. 
· Teach and model positive behaviour explicitly. 
· Respond to behaviour calmly, consistently and proportionately. 
· Use restorative and therapeutic approaches to support learning and repair relationships. 
· Work in partnership with parents and carers. 

Pupils will: 
· Treat others with kindness, fairness and respect. 
· Take responsibility for their actions. 
· Reflect on their behaviour and take part in restoring relationships when harm is caused. 
· Seek help from an adult when they are worried or unsure. 

Parents and carers will: 
· Support the school’s behaviour approach and values. 
· Raise concerns through appropriate school channels. 
· Work collaboratively with staff, recognising that school may hold wider contextual information. 
· Model respectful behaviour in communication with the school and others. 
· Raise concerns directly with the school and not via social media or informal parent discussions. 
 
3. Our Approach to Behaviour 

At St Albert the Great, positive behaviour is actively taught, noticed and celebrated. We prioritise relationships, emotional regulation and clear routines to help children make positive choices. 

Our approach is informed by: 

· Therapeutic Thinking (Hertfordshire guidance) 
· Restorative practice 
· Research-informed approaches to behaviour and wellbeing 

We understand that some children may need additional support or reasonable adjustments, particularly pupils with SEND, trauma or other vulnerabilities. High expectations apply to all, alongside appropriate support. 
 
4. Promoting Positive Behaviour 

Positive behaviour is encouraged through: 

· Clear routines and consistent expectations 
· Warm, respectful adult–child interactions 
· Explicit teaching of social and emotional skills 
· Recognition and praise that is specific, meaningful and values-led 
· Opportunities for leadership, responsibility and contribution 

We prioritise intrinsic motivation and belonging over material rewards. 
 
5. Responding to Difficult Behaviour 

Despite preventative work, difficulties may arise. When this happens, staff will: 

· Ensure safety first 
· Respond calmly and respectfully 
· Be curious about what the behaviour may be communicating 
· Use de-escalation and emotion coaching strategies 
· Apply consequences that are educational or protective, not punitive 

Restorative conversations 

All incidents that cause harm will be followed up with a restorative conversation, appropriate to age and need, focusing on: 

· What happened 
· Who was affected and how 
· What needs to happen to put things right 
· How similar situations can be managed differently in future 

The guidance, behaviour ladder, agreed adult responses and crisis-response guidance that accompany this policy form part of the school’s agreed approach and should be used alongside the main policy to support consistent, proportionate and values-led practice, while allowing for professional judgement and individual context.
 
6. Bullying, Online and Serious Behaviour 

Bullying, discrimination, racism, homophobia, sexualised behaviour and child-on-child abuse are always taken seriously. 

Bullying is defined as: 

‘Repeated, intentional harm where there is an imbalance of power.’

Such incidents are: 
· Recorded on CPOMS 
· Investigated by senior leaders 
· Addressed in line with the Anti-Bullying Policy and Safeguarding and Child Protection Policy 

Where online behaviour (including social media or messaging outside school hours) impacts the safety, wellbeing or orderly running of the school, the school may respond proportionately in line with statutory guidance. 
 
7. Recording and Communication 

· Behaviour incidents are recorded on CPOMS where appropriate. 
· Patterns and concerns are monitored by senior leaders. 
· Parents are informed of significant or persistent concerns. 
· Safeguarding procedures are followed where behaviour may indicate risk of harm. 
 
8. Suspensions and Exclusions 

Suspensions and exclusions are used only when necessary to protect safety and learning, and only by the Executive Headteacher, in line with Hertfordshire guidance and statutory requirements. 
 
9. Physical Contact and Reasonable Force 

Physical contact may be appropriate in certain circumstances (e.g. comfort, guidance, first aid), always respecting dignity and consent where possible. Reasonable force may be used only as a last resort to prevent harm, in line with statutory guidance. Any such incidents are recorded and reviewed. 
 
10. Policy Links 

This policy should be read alongside: 

· Safeguarding and Child Protection Policy 
· Anti-Bullying Policy 
· Equality Policy 
· SEND Policy 
· Online Safety Policy 
· Suspension and permanent exclusion policy
 
11. Monitoring and Review 

This policy is reviewed annually by the Governing Body to ensure it remains effective, proportionate and aligned with our values. 
 
At St Albert the Great, behaviour is everyone’s responsibility. Through dignity, compassion and perseverance, we help each child become the person God calls them to be. 






Appendix 1: Behaviour Ladder

	Underlying Principles

	General approach to behaviour
	Consequences and monitoring and recording

	Poor behaviour, whether to others or learning behaviour is often the result of a difficulty a child is experiencing; remember that all behaviour is communication.
 
In the first instance, the pupil should have an opportunity to discuss/reflect on their behaviour.
 
In the class and playground setting an initial verbal discussion will always be the first stage and should start by reminding children of the correct/safe/expected behaviour. 

A positive approach that helps the child understand their behaviour and how it has made you/others feel will almost always result in better outcomes – relationships are key. 

Always remind children of why an expectation is in place (safety, to ensure everyone knows what to do, pupils here are considerate and kind).

Check yourself – are you reacting in a proportionate manner? If you are feeling frustrated with a child’s behaviour, consider asking another adult to deal with the incident in your place. 

Use the behaviour process flow chart to support decisions around how to deal with incidents.
	Underlying any ‘consequence’ should be a proactive purpose. Staff should highlight and implement natural, educational or protective consequences. Pupils should be clear on the consequences of actions.

Levels 1 and 2 should be discussions with pupils – no recording is necessary (unless the child has a separate relationship support plan where it has been decided that this would be beneficial).

Levels 3-5 should result in all involved children completing a reflection sheet (see behaviour process chart) and a record being made on CPOMS using the main category ‘Behaviour’.

In general, whole class consequences should be avoided.

Possible discussion prompts:
· Is everything ok? 
· Do you understand the task? 
· What should you be doing? 
· What should you have done? 
· Can you think of a different way to deal with the problem? 
· Thoughtful and meaningful apology sought and given

When recording, summarize the incident by describing the behaviour and how it was managed in line with policy. 

	Level 1/2

	Behaviour 
	Protective Educational Response/Consequence

	Level 1
· Affecting other children’s learning 
· Answering back/persistent talking/not listening/shouting and calling out
· Ignoring instructions (but have not put themselves or others at risk)
· Pushing in the line/not lining up properly
Level 2
· Persistent Level 1 behaviour (See above)
· Throwing or flicking of objects in class or around school
· Cheeky/rude; taunting/teasing/winding others up/rough play.   
	Consequence
· Reminder of expected behaviour and given an opportunity given to change their behaviour e.g. “Working silently thank you”
· When appropriate, (immediately or after lesson, if during lesson time) discussion with child. (See discussion prompts above)
· If child responds in a positive manner, no further consequences. No official recording required
· Fresh start the next day/session. 
If behaviour persists one or more of the following may be used:
· Moved to other area of classroom for 5 minutes / rest of session.
· Further discussion with adult (when appropriate)
· Missed work to be caught up on during break / lunch / home
· Discussion to be held with parent to explore concerns and to explore ways to support pro-social behaviour
Monitoring and Recording:
· Teacher to be informed verbally if dealt with by another adult
· Class teacher to monitor frequency of behaviour
· If behaviours are being repeated regularly begin flowchart to begin analysing behaviour and explore possible additional support needed for the child e.g. reasonable adjustments.

	Level 3

	Behaviour 
	Protective Educational Response/Consequence

	· Deliberate harming of someone
· Rough or inappropriate play causing harm
· Throwing or kicking property that could cause harm or damage
· Swearing / use of inappropriate language
· Bullying/Racism and all types of discrimination will always be dealt with in conjunction with specific policies, logged and applicable consequences will be decided (lack of understanding)
 
	Consequence
· When child is calm and ready to talk, discuss behaviour with child in line with principles outlined above and in policy 
· Child to complete a reflection sheet (see behaviour process flow chart)
Possible additional consequences
· Time out in another class for remainder of session/next session
· Teacher to contact parent/s/carer/s to notify them of the behaviour. 
· Thoughtful and meaningful apology sought and given
· Miss part of break or lunch time as protective consequence, or to complete restorative work e.g., explore anger management strategies, create new zones of regulation toolkit, write an apology letter to those that have been hurt by their actions, helping to fix broken or vandalized equipment. (some break/outdoor time given at different time) 
Monitoring and Recording:
· Class teacher to inform parents/carers by email/phone call/end of day
· Teacher / SLT to monitor frequency of behaviour
· CPOMS record to be completed 
· If behaviours are being repeated begin analysing behaviour and explore possible additional support for the child (see behaviour process flow chart)
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	Level 4

	Behaviour 
	Protective Educational Response/Consequence

	· Persistent Levels 1-3
· Complete non-compliance after all of above measures employed
· Deliberate harming of someone – resulting in more significant injury i.e. physical aggression (Fighting, biting, spitting, etc) 
· Swearing with aggression at somebody
· Bullying/Racism and all types of discrimination will always be dealt with in conjunction with specific policies, logged and applicable consequences will be decided following full investigations (made with understanding and intention to hurt)
· Sexualised behaviour/language (additional safeguarding procedures to be completed)

	· Head or Deputy made aware
· A member of SLT will listen to and discuss the incident with the child/children involved and agree actions
Consequence
· Child listened to and behaviour discussed (de-escalation script)
· Child to reflect upon behaviour through completion of a reflection sheet (see behaviour process flow chart)
· Parent/carer contacted and invited to meeting in school (same day)
· Child to lose proportionate amount of time from their break/lunchtime as protective consequence, or to complete missed work/restorative work as appropriate e.g., emotional regulation work, anger management work, social skills role-play (decided by SLT with support/input from the class teacher)
· Serious incidents may result in short term, internal exclusion (I.e., another class for an agreed amount of day as decided by SLT)
Monitoring and Recording:
· Head/Deputy informed
· Record incident on CPOMS and resulting actions. 
· SLT to monitor frequency of behaviour and involve external agencies where appropriate
· Follow up action to be agreed and monitored by SLT and Class teachers
· If behaviour analysis and support plans are not already in place if appropriate begin flowchart to begin analysing behaviour and explore possible additional support for the child
· If behaviour support is already in place – review and update plan with parents/child/class teacher. 

	Level 5

	Behaviour 
	Protective Educational Response/Consequence

	· Persistent Levels 1-4 points
· Threatening or physical abuse to staff/children
· Serious physical assault against another pupil, including behaviour which causes, or creates a significant risk of, injury.
· Leaving school premises without permission
· Behaviour that puts the pupil or other pupils in danger (including repeated refusal to comply with school rules/instructions)
· Seriously harming the education or welfare of the pupil or other pupils in the school.

	· Head or Deputy involvement
· A member of SLT will listen to and discuss the incident with the child/children involved
Consequences
· When ready, child listened to and behaviour discussed (de-escalation script)
· Child to reflect upon behaviour through completion of a reflection sheet (see behaviour process flow chart)
· Parents / carers required to attend meeting on same day.
· Serious incidents may result in suspension or permanent exclusion to allow time to adapt environment or provision to support the child
Monitoring and Recording:
· Head/Deputy involvement
· Record on CPOMS to record incident and actions
· SLT to monitor frequency of behaviour and involve external agencies where appropriate
· Follow up action to be agreed and monitored by SLT and Class teachers
· If behaviour analysis and support plans are not already in place if appropriate begin flowchart to begin analysing behaviour and explore possible additional support for the child
· If behaviour support is already in place – review and update plan with parents/child/class teacher. Continue to next steps if appropriate e.g. involve outside agencies.

	Level 6

	Behaviour 
	Protective Educational Response/Consequence

	· Persistent Level 5 behaviours or
· A serious one-off breach of the school’s behaviour policy (and allowing the pupil to remain in school would seriously harm the education or welfare of others).
	· Governor disciplinary sub-committee convened. Permanent exclusion from school.






Appendix 2a – Reflection Sheet (KS2)
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Appendix 2b – Reflection sheet EYFS/KS1 (and SEND if KS2 version not appropriate)
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Appendix 3 – Crisis Response

For all behaviours, use the following

	We should...
	What it signals to the child

	Be warm but not pleading
	“I like you — but I’m not asking you, I’m telling you.”

	Use very short, unwavering instructions
	Reduces negotiation, ambiguity and cognitive load

	Hold the expectation like a solid wall instead of trying to persuade
	Child senses containment, not conflict

	Explain why something needs to happen or stop happening
	You respect me enough to tell me the reason. I’m not being controlled – I'm being guided. 

	Don’t emotionally react to refusal - wait it out
	“You can rage or stall — but the outcome won’t change.”

	Repair afterwards — never holding grudges
	“You’re safe, but the boundary is real.”



Crisis behaviour response
Check yourself. Are you the best person to deal with this situation? If not, ask for help. 
If you are, follow these steps:
· Make sure all children and staff are safe and away from the behaviour if necessary. 
· Say, ‘I can see your upset, when you’re ready, I’m here for you.’ 
· Hold the silence (even if they are shouting at you, telling you to go away, etc.). Move to a distance, keeping them within sight. 
· If behaviour escalates to a point where a parent needs to be called, explain what you are going to do next and why in a way that shows you care. (Inform another adult to call parents.)
· If behaviour de-escalates and when the is child ready to talk, discuss what has happened, listen first and show understanding. Then talk about next steps (protective, or educational consequences)
· Agree next steps.
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